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Reading Test Genre Study: Teacher Background

Test Genre Overview

Reading for a timed, standardized test is a particular genre of reading.
This six-day unit of study was designed as a reading test overview.
Each lesson builds on the previous day’s strategies, so it is important
that the lessons be taught in sequence. These lessons and activities were
chosen because they address the content most commonly seen on the
PLAN Test (the second of three levels of the ACT testing system). The
key to becoming a successful PLAN Reading Test taker is to develop
familiarity with exactly what will be on the test and practice to
internalize effective test-taking strategies. We introduce a new strategy
almost every day in the unit and don’t spend much time reviewing
strategies. Strategies should be reinforced and processed with students
throughout the year. Day six should be used to practice timed sections.
Individual students can choose the type of passage with which they feel
they need the most practice.

Rationale for Tips and Strategies

Students directly benefit from familiarity with the PLAN Reading Test,
introduction to key test-taking strategies, and practice. These elements
are addressed in various parts of the lessons, such as the “Teaching
Points” and sample test passages. The work in this unit simulates actual
testing conditions and helps students develop the much-needed
familiarity that will save them valuable seconds, even minutes, when
they are taking the timed test.

IMPORTANT NOTE: Students should not practice PLAN test-taking
skills and strategies on a computer. The PLAN is a paper-and-pencil
test, so it is essential that students practice writing with pencils. Practice
materials found online should be printed and used in hard-copy form.

How to Obtain Practice Tests and Related Materials

Many “Active Engagement” tasks require you to provide practice ACT
reading passages to your students. Because the PLAN is essentially a
pre-ACT, ACT materials can and should be substituted for practice
PLAN materials as needed. The PLAN Reading Test, however, is
shorter than the ACT, at a less difficult level, and does not include a
Natural Science passage.

Some sample passages are included in this booklet, but you will need to
provide additional passages to teach this unit.
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Finding Additional Sample Passages
ACT practice materials can be obtained at low- or no-cost in the
following ways:

¢ Your school’s counseling office can provide you with multiple free
copies of the current Preparing for the ACT, which includes a full-
length practice test followed by an answer key.

+«» The web page http://actstudent.org/testprep/ has a list of materials
that include authentic ACT questions:
1. the online PDF version of the above-mentioned “Preparing for
the ACT”;
2. the Real ACT Prep Guide (includes three full-length practice
tests); and
3. the online Sample Test questions (one full-length practice test).

A list of other practice test materials available for purchase,
including samples of ACT, EXPLORE, and PLAN tests, is attached at
the end of this document; however, newer tests are retired often, so the
order form may not reflect the most recent tests available. To receive
the most recent additional materials, please phone ACT at 319/337-1429
for an order form. We recommend obtaining as many of these resources
as possible for your classroom. Students are permitted to write in their
test booklets on the actual test and will need their own copies of
whatever practice materials you choose for each lesson.

ELA/MME Units of Study

You can find this and other ELA/MME Units of Study—both Reading
and Writing, Grades 9-11—on the Oakland Schools’ website at:
http://www.oakland.K12.mi.us/elamme

Key Strategy

The Process of Elimination (POE) is introduced to students on Day 2.
This is the primary strategy for answering ALL multiple-choice
questions on the PLAN (including those found in the math, science, and
English sections). An essential goal of this unit is for students to
understand that using the POE consistently will improve their scores.

We hope this unit will provide useful suggestions and better prepare
your students for the English Language Arts/Michigan Merit Exam.
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Organization of Daily Lessons

In each lesson you will find common features, described below. Italicized sections are suggested language for teachers to use in the classroom in order to

provide clear and explicit instruction for students.

FOCUS
The Focus is the topic to be addressed on a particular day.

CONNECTION

The Connection explains how a day’s lesson fits with the previous day’s
lesson. It also highlights the purpose and strategies for the current
lesson, making the instructional goals more transparent to students.

MATERIALS
List of teaching materials needed for a day’s lesson.

TEACHING POINTS
A Teaching Point is a central element of a lesson. It models how to use
a particular strategy. Some days contain multiple Teaching Points.

ACTIVE ENGAGEMENT

Active Engagement is the opportunity for students, either on their own
or in small groups, to practice what they just learned through the
Teaching Points.

@HANDOUT

Each day’s lesson in this unit is followed by handouts and overheads. A
binder clip icon indicates the item is a Handout for students on that day.
All Handouts are copy-reproducible. Students should keep all
Handouts in a folder. Many Handouts are used again in the
following days’ lessons.
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ﬁ OVERHEAD

Most lessons include pages to be displayed on an overhead projector;
they are designated by the presenter icon shown above. The Overheads
are designed so that they can be used to model strategies for students. A
number of pages can be used as both Handouts and Overheads; they will
have both the Overhead and Handout icons.

ANSWER KEY

Immediately following some Handouts, you will find an Answer Key for
the sample passages, questions, and charts; this key is designated by the
icon shown above.

WRAP-UP

The Wrap-up is an opportunity for teachers to revisit the lesson Focus
and activities for the day, answer any final questions, and preview the
next day’s lesson.

GRADEBOOK
Each lesson ends with a suggestion for how teachers might use lesson
activities for grading purposes.
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ELA/MME UNIT OF STUDY: READING, GRADE 10 Overview: Daily Focus

All unit materials are provided in this publication and the sample PLAN Test booklet distributed with it, except
as noted otherwise below:

Reading Genre Study Reading Genre Study
DAY 45-60 minute class meeting DAY 45-60 minute class meeting
Introducing the PLAN Reading Test and Translating PLAN Question Types
1 Strategies 4 * Question Stems
* English, reading, and writing test structure
* Reading techniques
* Learning to mark-up the passage
Instructor must provide some materials — see
“Finding Additional Sample Passages” (p. 2)
Reading Strategies and Question Types Analyzing WorkKeys
2 * Using Process of Elimination (POE) S * Understanding WorkKeys Reading for
* Answering Main Idea and General Info Information Test
Questions * Answering WorkKeys questions
Instructor must provide some materials — see
“Finding Additional Sample Passages” (p. 2)
PLAN Strategies: Reading Test Strategies Designated Practice Session
3 * Answering Line Detail Questions 6 » Simulated reading test sections
* Answering Inference Questions * Individually tailored PLAN and WorkKeys
practice
Instructor must provide some materials — see
“Finding Additional Sample Passages” (p. 2)

NOTE: Day 6 is not a structured lesson plan included in this unit. This day should be designed by the teacher according to individual
student or class needs. However, it is essential to use this day for timed practice sections of the PLAN Reading and/or WorkKeys tests.
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DAY 1 - PLAN Reading

FOCUS: Introducing the PLAN Reading Test and Strategies

MATERIALS: Students should keep all materials for this unit in the

“ELA/MME Units of Study: Student Materials Folder” since they will

use them again on subsequent days.

¢ Day 1/Document 1 (Overhead/Handout) — PLAN Structure and
Overview (p. 7)

¢ Day 1/Document 2 (Overhead/Handout) — PLAN Reading Test
Overview (p. 8)

¢ Day 1/Document 3 (Overhead/Handout) — Learning How to Mark-it-

up (p.9)

Day 1/Document 4 — Learning How to Mark-it-up Answer Key (p. 10)

Day 1/Document 5 — Modeling Mark-it-up Script for Teachers (p. 11)

Day 1/Document 6 (Handout) — Reading Strategies (p. 12)

Day 1/Document 7 (Overhead/Handout) — General PLAN Test-

Taking Tips (p. 13)

¢ Teacher-Provided Additional Sample ACT/PLAN Reading Passages
and Questions (see “Finding Additional Sample Passages” on p. 2)

e

S

e

S

e

S

e

S

CONNECTION: Over the next few days, you are going to study what
PLAN Reading Test takers know and do; this will help you feel confident
when taking the PLAN Reading Test. Good test-takers develop
familiarity with how tests look and, as a result, know what to do. They
expect to find: questions following reading selections, passages that are
boring or hard to read, and questions that are written in unusual ways.
Today you are going to learn about the PLAN Test structure, the PLAN
Reading Test content, and strategies for approaching your reading of
the passages.

TEACHING POINT 1: Knowing exactly what to expect is key to
doing well on any timed, standardized test. Good test takers know
exactly how many questions are in each section, what kinds of questions
there are, and how much time there is to answer them. The PLAN
Reading Test directions never change. Familiarize yourself with them
now, and don’t waste time on test day reading directions. Let’s take a
look at the overall structure for the entire PLAN Test.
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@HANDOUT: Day 1/Document 1 — PLAN Structure and
Overview

Display Day 1/Document 1, and ask students to follow along with you.
Notice that you'll be required to quickly shift gears between the different
sections. Similarly to how you move from math class to English class to
science class throughout the school day, you will need to prepare
yourself for moving from one type of work to another. As soon as you
finish the math section, you will shift your focus to reading long
passages and answering questions.

TEACHING POINT 2: PLAN Test takers know that time is of the
essence on each section of the test. On the PLAN Reading Test, reading
quickly and not getting bogged down by details is an important skill.
You’ll want to spend most of your time answering the questions, and I’ll
show you how to do that. Let’s look at the PLAN Reading Test
Overview handout.

@HANDOUT: Day 1/Document 2 — PLAN Reading Test
Overview

Display Day 1/Document 2. You have 20 minutes to read 3 passages
and answer 25 questions. This means that you have about 7 minutes to
read each passage and answer the 8 to 9 questions that follow it. The
same way that the directions never change, the 3 passage types—Prose
Fiction, Social Science, and Humanities—will always be on the Reading
Test and always in exactly the same order.

TEACHING POINT 3: [n order to read quickly and effectively, you
must mark-up each passage as you read it. Marking-up is the process of
making notes in your test booklet as you read, these notes will allow you
to quickly find answers to the questions. Let’s see how everyone is
currently approaching this type of reading.

Emily Douglas, Julie Martinez, Laura Schiller, Gail Setter
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@HANDOUT: Day 1/Document 3 — Learning How to Mark-it-up

ACTIVE ENGAGEMENT 1: Before I model an approach, let’s see
what you do. Right now, I would like you all to pick up your pencils and
take three or four minutes to read the sample passage in front of you,
trying to mark it up with whatever notes you think are useful for
answering possible questions. Give students ~3-4 minutes to read and
make marks on the passage.

What are some of the things you marked up? Walk around and select
two or three examples from students’ work using non-judgmental
phrasing such as “I noticed John did this...” Emphasize to students that
while their current note-taking methods might be effective for other
school work, you will show them some additional strategies for note-
taking that are effective for the ACT/PLAN tests.

TEACHING POINT 4: Watch me as I read and mark-up a passage.
Display Day 1/Document 3 (Learning How to Mark-it-up). Begin
reading through the passage silently, using a pen to mark up the passage
accordingly. As you make marks and notes, explain to students your
rationale for doing so. Use Day 1/Document 4 (Learning How to Mark-
it-up Answer Key) and follow the “Modeling Marking-it-up Script for
Teachers” (Day 1/Document 5) for this Teaching Point.

@HANDOUT: * Day 1/Document 6 — Reading Strategies
 Teacher-Provided Additional Sample
ACT/PLAN Reading Passages and Questions (see
“Finding Additional Sample Passages” on p. 2)

ACTIVE ENGAGEMENT 2: Let’s practice with the mark-it-up
strategy. I would like you to first read the sample passage to yourself,
marking-it-up as you go using the techniques that I just modeled and
that you see on your Reading Strategies handout (Day 1/Document 6).
Remember to sum-up the main idea in a few words when you 're done.
After you ve finished marking-it-up and summing-it-up, compare notes
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with your partner and discuss why you marked what you did. After 3-4
minutes, encourage students to stop reading and move on to discussing
their notes with their partners. Students will struggle in the beginning to
read the passage as quickly as they need to. Remember, the more you
rely on marking-it-up, the more quickly you will be able to address the
questions.

If time allows, ask students to continue with additional passages and/or
re-visit the sample passage as a class by asking different pairs what they
marked up and why, as well as how they summed it up.

@HANDOUT: Day 1/Document 7 — General PLAN Test-Taking
Tips

WRAP-UP: Display Day 1/Document 7. Remember, today we learned
that knowing what to expect on the test, such as knowing the directions
ahead of time, along with reading quickly and marking-up the passage,
are key factors in scoring well on this test. Additionally, as it’s noted
here on your Test-Taking Tips handout, you should remember to only
use pencil as you practice and to write on your test booklet instead of
using scratch paper. Hold onto this handout because tomorrow we will
be focusing on the fourth point, using the Process of Elimination. We
will also learn how to use our mark-it-up strategy to help us answer two
common types of PLAN Reading Test Questions.

GRADEBOOK: Teachers may consider assigning participation points
for students by checking their mark-it-up notes or by assigning a sample
passage or two to be marked-up for homework.
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GRADE 10: Day 1/Document 1

ﬁ PLAN Structure and Overview @

Section 1: English 50 questions 30 minutes
Standard written English usage and mechanics,
and rhetorical skills

Section 2: Math 40 questions 40 minutes
Pre-Algebra, algebra, and geometry

Section 3: Reading 25 questions 20 minutes
Reading comprehension in prose fiction, social
science, and humanities

Section 4: Science 30 questions 25 minutes
Data representation in chemistry, research
summaries in physics, and conflicting viewpoints in
biology

TOTAL 145 questions 1 hour, 55 min
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GRADE 10: Day 1/Document 2

AL PLAN Reading Test Overview ‘&

Directions: There are three passages in this test. Each
passage is followed by several questions. After reading a
passage, choose the best answer to each question, and fill in
the corresponding oval on your answer document. You may
refer to the passages as often as necessary.

Three Passage Types:

Prose Fiction 8-9 questions ~7 minutes
Short stories or excerpts from short stories or novels

Social Science 8-9 questions ~7 minutes

Anthropology, archaeology, biography, business, economics,
education, geography, history, political science, psychology,
and sociology

Humanities 8-9 questions ~7 minutes

Architecture, art, dance, ethics, film, language, literary
criticism, music, philosophy, radio, television, and theater (in
the form of memoirs and personal essays)
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GRADE 10: Day 1/Document 3

ﬁ Learning How to Mark-it-up @

The following passage is taken from a
book that attempts to correct common
misconceptions about American history.

It would be an exaggeration to
speak of Thomas Paine as the most
prominent or most persuasive champion of
the American Revolution. In fact, it could
be argued that his message was more
typical of the minority perspective. It is
true that Paine’s famous pamphlet
Common Sense swayed many of the
undecided, and helped stir up the ground
swell of opinion that would lead to the
signing of the Declaration of
Independence. However, Paine was far
more radical in his rejection of England
than were many of his revolutionary
compatriots. Indeed, colonial North
Americans were generally persuaded that
the British political system represented the
most democratic of existing governments.

Most of Paine’s contemporaries
viewed themselves as heirs to the
traditional liberties of Englishmen, and
justified revolution as a means to reassert
their basic, constitutional rights. In this
respect, the majority of Americans
considered the impending rebellion to be
nothing more or less than another chapter
in the history of English resistance to
tyranny. Such colonists styled themselves
as the defenders of the British
Constitutions, traditionalists who sought to
correct an illegitimate exercise of power.
King and Parliament had wrongfully
denied colonists their rights as
Englishmen, and it was this abuse of
authority—not the entire package of

Passage provided by Emily Douglas
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English political theory—that they wished
to overthrow.

In contrast, Paine argued that the
British political system was essentially,
and fatally, flawed. While Paine
acknowledged that the British Constitution
and Parliament might lend England the
appearance of democracy, this appearance
was deceptive. England was a society of
hereditary privilege. In Common Sense,
Paine attacked the British system as
hopelessly undemocratic, and urged
Americans to seek their freedom entirely
outside of the traditions of the corrupt Old
World. Instead of trying to secure
historically established rights, Paine
believed that Americans should seek out
unprecedented new liberties, such as the
right of free trade. The revolution that
Paine advocated, therefore, represented a
radical and sharp break with the English
past.

To the degree that Americans
actually severed ties with England, and
committed themselves to the ideal of
universal liberty, Paine’s dreams were
realized. Yet the revolutionary movement
in America was always tempered by a
conservative strain. Although the leaders
of the Revolution shared Paine’s idealistic
faith in the abilities of the common man,
they also possessed a worldly appreciation
for the value of the ancient political
institutions and procedures of their day.
English rule may have been rejected, but
the tested institutions of English political
theory were not. Dominated by such
practical, politically experienced men, the
Revolution was steered from the extreme
course proposed by Thomas Paine.

Emily Douglas, Julie Martinez, Laura Schiller, Gail Setter
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GRADE 10: Day 1/Document 4

Learning How to Mark-it-up

Answer Key )

The following passage is taken from a book
that attempis to correct common
misconceptions about American history.

5 Tt would beo
speak of Thomas Painec as the most
prominent or most persuasive champion of

the American Revolution it could

be argued that his message was more
typical of the minority perspective, It is
true that Paine’s famous pamphlet Common

Sense swayed many of the undecided, and

( +) helped stir up the grour{d swell of opinion

that would lead to the signing of the

15 Declaration of Independence.

Paine was far more radical in his rcjection
of England than were many of hi
revolutionary compatriots. (Indeed)colonial

North Americans were generally persuaded

that the British political system represented

the most democratic of existing
governments.

(_ Most of Paine’s contemporaries ™
viewed themselves

traditional liberties of Englishmen, and
Justified revolution as a means to reassert
their basic, constitutional rights. In this
respect, the majority of Americans
considered the impending rebellion to be
nothing more or less than another chapter in
the history of English resistance to tyranny.
Such colonists styled themselves as the
defenders of the British Constitutions,
traditionalists who sought to correct an
35 illegitimate exercise of power. King and
Parliament had wrongfully denied colonists
their rights as Englishmen, and it was this
abuse of authority—not the entire package
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of English political theory—that they
wished to overthrow.

In contrasi,Paine argued that the
British political systen was essentially, and
fatally, flawed. Paine acknowledged
that the British Constitution and Parliament
might lend England the appearance of
democracy, this appearance was deceptive.
England was a society of hereditary
privilege. In Common Sense, Paine
attacked the British system as hopelessly
undemocratic, and urged Americans to seek
their freedom entirely outside of the
traditions of the corrupt Old World. Instead
of trying to secure historically established
rights, Paine believed that American should
seek out unprecedented new Tiberties, such
as the right of free trade. _The revolution
that Paine advocated represented
aradical and sharp break with the English

P_a_§_t.

To the degree that Americans
actually severed ties with England, and
committed themselves to the ideal of
universal liherty, Paine’s dreams were
realized. the revolutionary movement
in Americd was always tempered by a

conservative strain. (Although the leaders of

the Revolution shared Paine’s idealistic
faith in the abilities of the common man,
they also possessed a worldly appreciation
for the value of the ancient political
institutions and procedures of their day.
English rule may have been rejected, but
the tested institutions of English political
theory were not. Dominated by such
practical, politically experienced men, the
Revolution was steered from the extreme
course proposed by Thomas Paine.
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GRADE 10: Day 1/Document 5
Modeling Mark-it-up Script
for Teachers

The following is an example of the think-aloud rationale that accompanies the Learning How to
Mark-it-up Answer Key on the previous page. The important thing to remember is to demonstrate
and emphasize consistency, to explain your rationale, and to use the Day 1/Document 6 reading
strategies: reading for main idea/ignoring details; underlining main ideas, descriptions, and points of
view; circling examples and “shifters”; marking + and — points in the passage; and summing up the
main idea in a few words. Marking these specific items in the passage provides students with the
most effective means of quickly and correctly answering the test questions.

To begin, I'm going to circle “exaggeration,” so I can look for descriptions of what this
exaggeration is in the passage.

I’'m going to circle “in fact” because that type of phrase is used to note something important,
so I'll also underline this point about the “minority perspective.”

This piece here about “Common Sense” seems like a positive, influential piece of
information, so I'll mark that as well.

I’'m going to circle the sentence shifter “however” and the word “indeed” because those are
used to show a contrast between two ideas and an important point.

I’'m going to circle “most of Paine’s contemporaries,” so I can easily remember what this
paragraph is talking about. And I'm going to underline this mention of “such colonists,” so I keep
in mind that the “colonists” and “his contemporaries” are the same people.

Next I'm going to circle “in contrast” because it’s showing an important shift, like the word
“however” did, and I'm going to underline the rest of the sentence, so I can easily look back and see
what Paine argued for. Similarly, I'm going to underline this part about “Paine believed” because
his beliefs seem to be important to the main idea of the passage. And I’'m going to circle the word
“therefore” and underline “radical and sharp break” because they re again describing his beliefs
and making an important point.

I’'m going to circle two more shifter words— “yet” and “although”—so I can find the points
following them very easily. I'm also going to underline “the extreme course proposed by Thomas
Paine” because it goes along with the other words used to describe him, like “radical” and
“extreme.”’

Finally, I’ll write myself a quick sum-it-up note to help me answer any main idea questions
that might be on the test.
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GRADE 10: Day 1/Document 6

@ Reading Strategies

1.Read quickly.
2.Read for main idea and tone/attitude; ignore details.

3.Read the entire passage (don’t just read the first and last
sentence and assume you know what it’s about!).

4.Prepare yourself for boring or difficult passages.
5.Underline main ideas, descriptions, and points of view.

6.Circle examples and “shifters.” Shifters are words like
however, although, despite, even though, nonetheless, and
but. They’re important because they indicate a major shift is
coming up in the passage that will most likely be tied to one or
more of the questions.

7.Mark (+) or () to indicate positive or negative tone, attitudes,
and examples.

8.Sum up what you just read in a few words somewhere next to
the passage.
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GRADE 10: Day 1/Document 7

ﬁ General PLAN Test-Taking Tips @

1. Read and remember the directions for each section of the
test. Directions never change, and you don’t want to waste
time reading them on test day!

2. Do not use pens or highlighters. You will only be allowed to
use pencils on test day, so make sure you are comfortable
using one when you practice.

3. Try to write in your test booklet as much as possible.

4. Always use Process of Elimination (POE) to eliminate
incorrect answer choices before choosing the correct answer.
This applies to ALL multiple questions in the English, math,
reading, and science sections of the test.

5. Make sure to wear a watch. You will need to keep track of the
time. Do not rely on the proctor to keep track for you.

6. Never leave a question blank. If you are about to run out of
time, make sure to fill in the remaining bubbles on your answer
sheet. There is no guessing penalty, so you should always fill
in all bubbles before time is up.

7. Avoid cramming for the test the night before. This usually
makes your score go down, not up!
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DAY 2 - PLAN Reading

FOCUS: Reading Strategies and Question Types—Process of
Elimination (POE), Main Idea Questions, General Info Questions

MATERIALS:

% Materials from previous day

% Day 2/Document 1 (Overhead) — Process of Elimination (POE)
Sample Question (p. 16)

+¢ Day 2/Document 2 (Handout) — POE Strategies (p. 17)

+« Day 2/Document 3 (Overhead/Handout) — Answering Main Idea
Questions (p. 18)

+ Day 2/Document 4 — Answer Key for Answering Main Idea Questions
(p-19)

« Day 2/Document 5 (Overhead/Handout) — Answering General Info
Questions (p. 20)

+«+ Day 2/Document 6 — Answer Key for Answering General Info
Questions (p. 21)

¢ Teacher-Provided Additional Sample ACT/PLAN Reading Passages
and Questions (see “Finding Additional Sample Passages” on p.2)

CONNECTION: Yesterday you learned what to expect on the PLAN
Reading Test and how to mark-up the passages as you read. Today you
will learn how to answer questions using the Process of Elimination
(POE) and how to use reading strategies to help you quickly answer two
of the most common question types on the Reading Test: Main Idea and
General Info Questions.

TEACHING POINT 1: Students who are familiar with tests like the
PLAN know that they must be careful of “distracter” answer choices.
Distracter answer choices are answer choices that are carefully written to
look correct but are actually incorrect. So our goal on the Reading Test

is to first identify these distracter answer choices and cross them out
using the POE.

ACTIVE ENGAGEMENT 1: Let me show you what we can do using
the POE. Display Day 2/Document 1 (Process of Elimination Sample
Question). Let’s look at this question. I can’t find the correct answer if I
don’t know who the fourteenth president was. But if I first focus on
finding answer choices that I know are incorrect, I can narrow it down to
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the right answer, even though I have no idea who the fourteenth US
president was. 1 start with answer choice A and work my way down,
crossing off wrong answers as I go. If I come to a choice that I'm not
sure about, I'll leave it alone for the time being, and move onto the next
choice. Remember never to eliminate an answer choice that you're not
sure about because it might be the right answer! Ask your class to go
through each answer choice on the overhead and help you decide whether
or not you should eliminate it. Be sure to actually cross off wrong answer
choices as you go. Students will quickly see that even though they may
never have heard the name Franklin Pierce, they can easily eliminate the
other choices based on what they know about them.

@HANDOUT: * Day 2/Document 2 — POE Strategies
* Students should take out Day 1/Document 3 —
Learning How to Mark-it-up

TEACHING POINT 2: Walk students through each of the four types of
common incorrect answer choices on Day 2/Document 2 (POE
Strategies). Using POE is particularly helpful in answering two of the
most common question types: Main Idea Questions and General Info
Questions, also known as “Just Think About It” and “Just Look It Up”
Questions. Ask students to look at Day 1/Document 3 (Learning How to
Mark-it-up). By using our marking-it-up strategy on yesterday’s passage,
we can easily eliminate incorrect answer choices on these two types of
questions. Let’s look at the Main Idea Question type first.

@HANDOUT: Day 2/Document 3 — Answering Main Idea
Questions

ACTIVE ENGAGEMENT 2: Display Day 2/Document 3. Read
Question 1 aloud to students. Any time you see language like “the
primary purpose of the passage,” it means that we are looking for the
main idea of the passage, and all we need to do is look at the sum-it-up
note that we wrote while marking-up the passage. So, let’s look back at
what I wrote on yesterday’s passage. Display the marked-up Day 1/
Document 3 (Learning How to Mark-it-up) and revisit what you wrote for
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sum-it-up. Then display Day 2/Document 3 (Answering Main Idea
Questions) again. I said that the passage discussed “Paine’s extreme,
radical ways of thinking.” We call the strategy for answering Main Idea
Questions “Just Think About It” because all you have to do is think about
how you summed up the passage. If you read quickly and summed up the
main idea, you should never have to re-read parts of the passage to
answer this question type.

Now, using POE, let’s go through the answer choices, see which ones DO
NOT match that main idea, and eliminate them. As you go through the
answers, ask students to think carefully about each choice; then look at
their POE Strategies handout (Day 2/Document 2) to help them determine
which ones might be incorrect. Keep in mind that after you eliminate
incorrect choices, you'’ll be looking for a correct answer choice that is a
paraphrase, or a similar meaning using different wording, of what we
said for sum-it-up. Finish up by showing students the two other questions
on Answering Main Idea Questions (Day 2/Document 3) and drawing
their attention to the different ways of wording a Main Idea Question.

@HANDOUT: Day 2/Document 5 — Answering General Info
Questions

TEACHING POINT 3: Now that we 've looked at a Main Idea
Question, let’s look at some examples of General Info Questions, which
are the most common question types on the PLAN Reading Test. Display
Day 2/Document 5 (Answering General Info Questions). For these types
of questions, we ‘just have to look up” the answer using our mark-it-up
notes. But remember, although you re going back to look up the correct
answer, you still want to use POE to eliminate incorrect answer choices

first.

ACTIVE ENGAGEMENT 3: Display Day 1/Document 3 (Learning
How to Mark-it-up), and go through each General Info Question as a class
using the Answering General Info Questions handout (Day 2/Document
5). Follow the same pattern that you used with Main Idea Questions by
reading each question and immediately following the steps listed at the
top of the handout. Remember, the better you are at marking-up a
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passage when you read it, the easier it will be to “just look up” the
answer by using the marks you made.

@HANDOUT: Teacher-Provided Additional Sample ACT/PLAN
Reading Passages and Questions (see “Finding
Additional Sample Passages” on p. 2)

ACTIVE ENGAGEMENT 4: Now let’s try this process using a
different reading passage and questions. Ask students to work in pairs.
They should be using different sample passages than the ones used on
Day 1. Pairs should:
1. read the passage silently, marking-up as they go;
2. identify the questions for each passage that are either Main Idea
or General Info Questions; and
3. use their mark-it-up notes and the POE Strategies handout (Day
2/Document 2) to answer each question.

WRAP-UP: As a class, revisit a few of the questions; discuss what kind
of question each was and why certain incorrect answer choices were
eliminated. Today we saw how the reading strategies we learned
yesterday—reading quickly and marking-up the passage—can help us
answer Main Idea and General Info Questions quickly. We also learned
how to use POE to narrow down our possible answer choices. Tomorrow
we’ll learn how to use all of these strategies to answer other types of
questions.

GRADEBOOK: Teachers may consider assigning participation points at
the end of class for handouts and sample-passage work where the
marking-it-up strategy and POE were used correctly, as well as for
answered questions. Teachers might also consider assigning an additional
point or two for bringing back the previous day’s handouts.
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